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The report covers the first two .years of the 3 year 
alternatives for i|raprpf essibnal Training JIPTJ' pro ject* The.^rplect 
addresses the need\fbr training paraprbfessibhalB who currently are 
working w?:t^y,oung^andicapped c^ areas bfc 

Texas i SPT^proyidesjons^^ 

"^paraprof essionais thr^^ variety of alternatives . matched to system 

specif ip needsi: /In addition^ complementary training is provided the : 
supervising teacher |o f acilit at ey effect ive utilixatipn of if T 5 
trained pa raprPfessibnals, The APT pro1ecthas_ identified a cpr^ set 
of cpmpetencies for paraprofessiorfals and developed related training - 
^j&ssions and gaining needs survey* Osing^^ prpcess traial^ng models" 
core cpmpetencies are latched with system/^pecif ic regu^ 
tfainiig needs in order to conduct field based t^raining designed to 
meet individual site needSi Dur^ project ^ 

7^000.^ participant traiiiing hours were delivered^ jvOOO 
attendees in rural and urban locations throughout^ the state* In the 
second year, approximately 6^000 participant t raioi in g hours were ' 
dfiivered_ for i ^200 attendees* Appendixes include a listing.- of 
cpmpetencies for paraprpfessionals, a listing of the tppics for the 
32 wPrk sessiPnst an Putline Pf the interface <^f competencies and 
wrSrk sessions^ and aJ model certif icate^ of recPg^nitibn fbr prbgrii_ 
cbmpletibni Also available frbm the i.e|>brts bf 

proaram iiolementation at each site (Authbr/DSt 
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■ ALTERNATtVES FOR PmPROFESSIONAL TRAlNII^- ■ 

Reld-Based Inservice for those Wfio Woric . 
; with Handicapped Children ' 

FlRSt AND SECOND YEAR j^EPORt ' 

. Joyee EyanVy PhiD. 
Soutfivrest Edacational Developneht taboratory ' 
21 1 East Seventh Street , Austi Texas 78701 

•••• ABSTRACT 

Increasing hungers of young 'handicapped children are entering public 
schools and child ».re, programs (public and private) thrpuihout the state 
of t^as. All indications suggest that this growth trend iri if ^cohtinur^ ^: 
over the next five years. As "a result, all sectors are faced with ^e task ^ 
of serving young handicapped childran without" adequate staff preparation or 
funds. In attempts to Nnjaintain cost-effectiveness and.still 'provide addi- 
tional pet^ohnel, paraprofessionals often are employed to provide direct » 
orn supplementary assistance to handicapped childrai. However, paraprb- 
fessional preparation, either pre-service or inservice, has been and 
continues to be inadequate. \ ■ ' 

, Alternatives for Paraprofe^sibhal Training (APT) addresses the need for 
training paraprofessibnals wfib currently are working witb young handicapped 
children in rural and urban areas of Texas. APT provides bn-site cbmpetency 
based traihihg for paraprbfessionals -through a variety bf alternative;- 
matched to system-specific needs. In additibn, cbmplanentaty training is 
provided the supervising teacher to facilitate effective utilization of 
APT trained paraprofessibnals. 

The APT project' has identified a iere set of competencies for para- 
professibnals and developed related traininl sessions and training needs 
survey. Using a process-draining model , core cbmpetehcies are matched with 
system-specific^equirements and training needs in order to conducl: field- 
based training designed to peet individual site needs. Durfng the first 
year of the project, 7,000 participaht-training hours were delivered fbr 
more than 1,000 attendees in rural and urban locations -airbugHbut the , 
state; In the secbnd;year, approximately 8,000 participant-training hburs 
wef^ delivered fbr 1*200 a ~"~ 



• : ^ffl/TERNATiyES FOR MRAPRdFESS|(m ' ' . 

FIRST ftNB SEeOND YfilB^TlEPdRT • > , - ^ 

# . - ■ , . \ ' . . ■ 

• INTRODUCTION 

Full service, to -fiandicapped inai vidua! Si^^^^^ three through twerfty- . 
one has been inan^ted by state and federal legislatibh arid through litigation' 
establishirig the right of. free publTc education. In Texas, children classi- 
fied p*deaf , blin4 or delf -blind are >eTigible, for services beginning at^birthi 
A downward extension of services to iriclude'all handicapped children under 
the age of three is a concern of the Texas Education Agency. In addition 
to public school -services* Head Staft is mandated to include handicapped ^ 
childreri within the regular preschool setting. Title XX child care ceriters - _ • 
a1 so- serve ybarig haridicifpped children, pcause of the growth trend of the ^ 
population within t!ie state, Texas firids itselfrwith & sizeable and increasing 
riumbgr'of'haridi capped individuals. : " , ' 

the most insiiediate problanrfacfng file slate of Texas iri providi rig spec^l 
education services is the lack ofitrain'ed ariS^oualified^persorinel. One method . 
of addressing this need is;thfe^cfuiting, trairiirig, or retraining of pfofes- 
Si^brialSi Another method, .^fehr^ne utilized in this project, is the training 
and use of the* untapped re^dijrces of paraprofessionals who work nj care 
arid public school settings Vfth young handicapped children. Training para- 
professionals necessitates the design of iristfui^tlonal alternatives linked to 
a ^mpetency-based general program with alternatives uniquely suited to the 
iridividuSl sits* the capacities of the paraprofessionals* arid the needs of _ 
the handicapped childreri served. It also necessitates the training pf teachers 
and supervisors in the effective use of paraprofessionals. 

"With additional unserved handicapped childreri bei rig Identified at .1 time 
when %cho6l districts are economically hard pressed to^provide trained person- 
nel , it i% friecfissiry i» seek the maximum utilization of exi sting resources. 
FurthsP, early /i^eritificatiqn arid assistance to these children will increase • > 
if those serving them, the teacher arid aide, have the necessan^ teaching skills. 

Alternative^ for Paraprofessional Trainirig focules ori .the developnerit and 
field implemeritation of alterriatiye training programs^ for |a) parapr0msi^o 
assist certified teachers withiri the public school ^sterns and^ lb) para- 
professionals who work with young handicapped children within public and/. 
prTvate.chili care settings. For the purpose brthe^p^aect^^paraprofessionals 
have beeri' defiried as those non-degreed individuals who are not certified^or do 
not have specialized trairiirig iri the area of special education ^of young. handi- 
capped children. In addftioh, the trairiihg ^>f teachers/supervasop iM^^ 
utilization of paraprofessionals who hatve received such trai^ning has beea under- 
takeri. ; ^_ \ ■■ ' ■ " , . " ' a 

Alternatives fb^ Paraprofessional Training was fUped by the' Bureau of 
Education for the Haridi capped for a three year period beginning in Jine_^^ 
The following report details project activities and training conducted during 
the first arid second years of the project. . 



■ \ - 0B3ECTIVES ■ • 

Tfie pappose of the pr&jeet, ftUe^^^ for Paraprbfessional traini^ , 

(Apt), is to increase: the knowledge i skillssand utilizatrqil of paraprofes- 
sionals working with young handicapped children in public schools arid in 
private arid public child'.carg' arid preshool programs, the project provides' 
for competericy-S^sed training iriebppbfates alternatives for local 

adaptation to meet the needs of individual eeriters arid schools. Field- 
i based trairii rig. was prb^ected at a minimum, of 5 i090 pairtici pant hours of . ; 
trairiirig br an estimated: 300 persons each year.. ' . 

- — '-—Th^voBJectives of project are: ' 

-J -Tq identify competencies^^^^^^ ^ 
; ^ wbrfcing. with yp^^^^ 

; ■ -"fe ideritify the trailing Jieeds^bf OTp^ 

- in/working with young handicapped childreri. 

- ^-tb develop fieldrbasld, train 

related tb-ideritified cbmpeterieiiS arid trairiini^eds. 

--To conduct field-based inseryipe ^iriing^^^^ 
^ prbfessibrials representing the foT"y*ing settings: : 

—Day eire settirigs which iricludi yourig* handicapped 
children ' ' 

—Head Start settings^whtch inc3ude yoang, hahdicapped^ 
^ children , / . - 

-—Public anH private sp^^ 

serve preschool handicapped cfiildreh . . 

/^--Public arid private school regular cl^^^ 

which include haridicapped childreri of elementarir a5e - 

or youriger ; . • / 

' ' These blsoectivess have been addressed through&it the first (aurie 1978. 
•to May 1979) and secorid (dune 1979 tb Hay 1980) y^rs of the prooect. The' 
riumber of paraprofessionals and supervising teachers who haveTeceived 
trairiirig has exceeded the original projections. : Buririg the first year 7,000 
participarit hburs of trairiirig were delivered. : During the second year, more 
than 7,500 participant hours of training were deli vered.. . ■ 

in the following sectibris, ari overview of product activities through^ 1 / 
Ray 1980 is followed by^-^ctions describimj the prbdect design and training^ 
' cbriducted. 
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The need for training paraprofefsionals was delineated iri the 
. dfigihal propdsa] as submitted to the Bureau of Educat^^ 
capped' iri the Fal-1 of 1977 and Updated in continuation proposals in 
tbe Fall^of 19I8_."and 1979. These needs weri described in^relatlgn to: ^ 
(1) sta-feneeds, (2) regional /nationaVneeds, and (3) other needs. The. - 
following sutnmary f roifl the original proposal provides background tS the . 
project whvch was fiindid and initiate^ in June, 1978: ^ 



1. State Needs - 

The P|ssage fo SB 230 by the 61st hegislature of the State of Texas 
authorized expanded services for handicapped^students (including three- 
ye^r-bl ds ) .' Fdl 1 dwi ng a pi annina^ear ( 1969 :7d ) , the Texas Educati ori^ • 
Agency (TEA), set fu]l-service ^Vmplementatibn of its Plan A concept of ^ :__ 
special educatibn as the goal for -the decade. Under Plan Aj school districts 
are responsible for providing special- education servicesvbri a generic basis 
to all exceptional children ages three through twe'nty-one. In additiori. 
Plan A requires that a mini mUnt of 15 percent of services and resources be „ 
allocated to children in the three-, four- * and five-year-old rjange and 
permits use of funds for teacher aides and other support staff. This ex- 
pansion Of services to include preschool handicapped children has resulted 
in a shortage of adiq£ii1gly "rained personnel to serve them. ^ Accbrting to 
-TEAls State Analysis of Personnel Positions -for academic year 1 977-78, 271 
of the 445 professionals serving preschool- Handicapped c4iildren were not 
tertified In that area and^20 positions across the state remained unfilled. 
While the State Analysis indicates that all paraprdfessibnal ppsitions are . 
currently filled, it does not give an indication that these positions a?^ ^ 
c filled by -Individuals who are trained or prepared to meet the needs of $he ; 
children with whom they are working. However* the lack of training aniogg 
professional personnel is in all likelihood ah indication cf an even greater 
lack of training among paraprofessional personnel. 

Further evidence of the need for trained paraprofessidnals is found in 
the TEA^projectid. need for personnel by 1380. The State Analysis for the 
1977-78 school year showed that 5,986 paraprofessienals were emplpyed^in Texas. 
According to Fiscal Year 1979 Annual Program Plan for Part B of the. Education . 
of the Handicapped Act as amended by Pub lie.- Law J4-K2 , this figure has^in- 
. creased" to^ 6,105 paraprbfessibhals employed for. the, current year and TEA i - 
has projected that by 1930 an additfohal 4,00()-4Jarapi*ofessionals will be 
. aeeded-'in the state. If 15 percent of thesr pdsitions^ are assigned to early 
cfiildhood special -education classrooms, an additional 6QB paraprofessional s 
will be needed'tb work with preschool handjca?ped children. > ^. 

there is every reason to believe that this gap iii training will not 
soon be filled. In TEA'S Annual Program Plan for Part B of the Educ|tlon 
of the Handicapped Act (Fiscal.Year 1979), it was reported that _ 327 ,308^ 
• children .(infant projects not includedi received -special education services ' 
during 1977-t8. Of those children, 32701 .were in the pr^-elementary 
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category. Other children are not ^ef being served. Data, from Phase 11 , 
of the Prddect ChiVd Find that as of June 3a^_1977v 1^356 

idehtifted handicapp^^^ children between ages three and five fitld 74 children ; 
betweerv zero and two ^ere hot being served; Jfe data represent ah even 
greater need for services in this age group than had previously been pro- 
jected. > ^ ' _ \ / * ' ... 

. Despite the eyidenc^^ for trained paraprofessibnals, limited 

effort is ieing . made train ^them.^ Eight jjm Texas of-^r 

associateSdegreeli'for tjeacher' aides (as reported ♦by the Texas Association of 
•Pubi ic Juhidr Cdl lege , 1976) . ' Only four' 3 uni or col 1 eges :df fer a currf cul urn 
relat^ to special education (Dallas Gouhty Junior college Special _Ed% 
ucatiqn Aide program; Mountain View Do! lege — Teacher Aide^ program; Del Rar. 
College Mental Health Associate program; and Austi Community College — 
A.A. in Education •for the_beaf). ^ It is obvious^ howe that these pro- 
granS cannot keep pace with the growing need, nor do , they, address the rieeds^ 
of those parapr^fessiohals jtfho^^^^ employed. The prbg^ ' 

located in targe urban areS and emphas.4^ze a traditional, coll ege-orie^^ - 
type df trairhihgy with practicum' or volunteer work in a public- school or 
clinical settirig^ This traditional approach frequently eliminates partici- 
pation of the paraprbfessi^ already working in a setting^ with young ? 

^children. Therefore, alternative strategies^ for pe^^^ training needs 

Qf the currently employed p^raprofessional mugt be developed and' made \- - 
available. - . _ ^ 

rZ.. Regional / National Need s i , 

. W^il^ the need to provide training to paraprdfessionals is evident J 
■ throQghout the state of Texas, it is not -limited to Texas. A^survey con- 1 
,ducted by 'the-Cerjt^ fof Urban Education, estim$ted;that ifl 1970, 2BQ, 009 
paraprofess'ionals were involved In educational progran^. An estimated 
l.'5,niinibh were predicted to be enipJoyed fn 1977 Jcited:by Schortinghuis/ 
and Frohman, . 1974). Paraprofessionals are currently employedin evet^ * 
state, territory (except Virgin Islands), and the Bistrict of Golunibia to 
'serve all handicapped populations in the. full ran(,a of activities (New 
eareers Training Laboratory* 1974L In a>surv|y of 348 facilities which 
utilized paraprbfesslbhals, 32D (92' percent) indicated that paraprofessionals 
wgre-in need of training (New;eare§rs Tr'aihihg babbratbfy^ 1974), Responses 
friSii directors repeatedly emphasized that pa raprofessibhals ^should serve 
as an integral part'Sf the special education staff and indicated that,. with 
traihirig, they cbuld handli many cla^sr-odii activities efficiently ^nd 
effectively^. The report'also indicated that pirapr perceived 
\s an essential elemept in providing individualized edu^liQhal programs a^ 
well as adding additi-onal insights into the problems of J»^"3i?apped"^ehijdreri. 
However, in regar^ to-train-ing, the New Careers Training laboratory repbrt . 
^ays: ' . -•" ■ . 



(1): Wi^ the exception .gf isolated programs,. a of the 

paraprofessionals had no pre,-sen/1ce training and had uh- 
- ebbfdinated in-service training which/ was often optional 
and, at best, infrequent. ./ * 
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: (2) ; The, differentiated -s^^^^ and • 

a^paffpre^sHohal i^^ 
'[ jDf conflict, =in that^ the humart aspect 0^ ^B^^ * 
' ' / viding education^ senrlces which wei^ no^^ 

^_ or sanStioried^ led to nrisiflterp^^ ' . 

'parties. .. • . • .," ' " ■■ . ~' ^i; ; ■ '.^ ' 

t3) Very- little; training , has been given to ^p^^^ ;:: 
or ^teachers of "replar" cla^ 
receive handicap^ 

^mainstreamedt" : i. ; » ; , 
." --'v^' - ^ - • ■ - . _ 

(4) Fihall^i a 'madority of the personnel interviewed* as well . . 
■ . ets persons contacted- in surveys^, ihdicated^tfe 

„ fessiortalj could be TOre effect! ve'T^ . ' 

> . traiiji ng'i both . pre-servi ce and on-the-3ob » was ^ailabl e. . , 

in. a r^orrt by the University, of Mexico JSeptenteef,^ ^on para- 
professional training programs in speCi^il education and related .fields 
acltjss the JaliOTV 77 pfog^^ .Of the 77 pr?sgrans, 73 are [ 

"S-aining progr&s directly tTed-to a cbllep^settihgs iife-v^^^^ or ' 
senior collie. Fii^y-f^ur of these progr^ are preser^iCe prograie; nine 
^^re inseviee -^rogrims ; and only six of fei^d both^,servi ces In many of • 
these, traiuinq pro^ranB:^ (37}s part^^ required 'to^have^a liigh - . 

school;. dfgree'or 'a "GED fpr .enrollment, further^ bnl#2g «-fCthe TT^grograifls, 
ci-fed utfld zed' &>nipetency abased training .' Although most^; of tiie prograiB 
descra:bea "includet^sbne^pe bf^practicuffl^ it is -obvipuS; that the majo^ 
of these progranis, focus on neefing'ithe^traiBi^^ 

parti ci pants i Hbt on -Se training needs' of paraprofeMioBal? ^ ar|^lr^ 
employed. |t is dou.btftil that thesje programs could meet ^the f uTl training 
needs of para'professiohals- wording wir^hvybuhg hahditapp^ fince 
only lb pr^ograms::fociis sTf>^cifically_pn preschool handieapped dill drejil : 

3. " Other Needs . , W 4 " r • , . 

a. Reed to tEain J)ajL£am Workers and Presehbol Teadiers 

With the 1973_6on5resstonal- mandate to intlude handicapp«d^childmY in 
Head Start ehrblTment and the re^tly signed regulation on the rights of 
bandicapped citizens, an increasing! nunSier of preschool handicapped thildren 
' are being served in p^^blic child care facilities.. The^exas Bepartraept of 
Human fees ources^repbr^ that 17,000 Jitle XX eligible children hgve. b§en_ 
identified and that'j)ublicvahd private l^cili wijbiif the stal^ h^ve the 
cap'acTty to serve '274^448 children'under the age of ' 14. - If only half of 
these ^ildren were under the age of 6, the capacity ^Id be 137^224. . 
Using a minimal 8S to estimate the number of handicapped children Jei^^ in 
day cafe programs, as many ^ S^978 childnen are possibly J*«ltided, m<ny.of 
whom ati not y^t tdeRtified. For the,'nost part, the -teaeher-staff in day- 
carfe centers are paraprofessionals.> Usually, only high school vdegrees^ar^^ 
"required for emplb^ieht.i With the increasing enrollment of handicappfed _ - 
ehildrin fn day care' cefJters. there exists a need in these settings to tm'n 



ERIC". . ■ 'i-:;-:,:::, • ■;6^' 



_ 1 



■s 



liotft tte teacher and the aide; Whll e_ there h|ve b§en efforts nationally to 
ti-ain Head Start personnet to wrfe wi.th handicapped children ^ personnel i« 
■ tl tl e M' day c^afe are i 11 -prepared to serve the h^di capped_ chi 1 dreh who are . 
eftrolti^ In'Sadifion, there are' no services availsble to them to^provide .\ \ 
Siieh jrainih^^'^nd^ previously provided funds ^br gehefal traim;n5 have been 
cut-in half;- •• . ".. . ' ■ .■ ' ■ ' ■ 



The. vast -needs of day care personnel have beeh^ecogni zed bylseveraT 
d^hibfi feetllgSS' within the state. fThey hav^ enter^ into ehild Beyelopmeht 
fesoaatefieDA): training progr§^ designed to\ assist paraprof essipnal s i ■ 
Howe^e^.-i^Sese pr^g rams focus on theTfibh-hahdi capped child. Direct in- 
strtittio^n-xtUlatgd ^o tiFie handi capped: chit is rarely J/oeus. -One.^or 
problem is^thr 'fact that th^ mad ority "of those condurting , t^e EDA trairsihg 
progri, are t'^ai.ned in chil d^^eyf Topiierttmd do i not have ^the necessary ; 
'backgmund in >^peciar education- 1^ area, fhis . 

%ituatfbri illtislraM^the need" to. integi^te' training^f paraprefes^ionals.: 
• .to work with hahdi capped cfiindt^ ii4s GbA^trainirig ,progr^ as an 

■al terhati ve approach ;^ Howe.ver',: btS^ at^graativer are stil 1 ^needed^ f or 
those praprofessionaTi who afe^n^^^ college or universi^-based 

tfaihihg;coui|^es. these^PI^ could ibest" be met t^^ field-based train- 
ing' programs. 




ERIC 



\1f 'v. 



Heed to -Train Telchers to Use 



^ith the/increasiSg use 0? ^raprbfessibnals in ip^^^^ .» 
rebnl , the jrble ^)f >ferfeHfacher-i^s changing*. If paraprbfessionals are to be ^ 
utilized to theirfeinttSi^ teachers °and oBier^schooVsoper^isbry personnel . 
must be prepared to soperyise than. . Too ofteH this aspecf of the teacher s 
role" ii ne§lected.i'n presenh'ce training prbgrams. As. trained paraprofessibnals 
enter the classroom^ teachers will need training in how to work with them m 
establishing areas of i respbnsib.il ity^ expectations, planning and Jrgahizatibni, 
•National surveys' Bave shbwh^^that only S^of the certified teachers have.been, : 
instructed in'tbe use of paraprofessionals -(Rlopf* et al.^^ 1972J. It is, 
probable that even. fewer" teachers ^?now how to best use a trained_parapro- 
fessibnal in wbrkijig vriJth handicapped children-.,_?araprofessionals eao^be 
invaluable and iisable resource only if the teachers aware of the skill:s 
which the paraprofessional- possesses and is fcriowledgeable about ways ^to / 
best ti^e these skills; Ther.e>isf then, a need to complement the trammg^ 
of paraprofessiohals' ^'th inVtmtion for teachers and other supervisors m , 
methods of employing "the paraprofessional to maximize .th^ irrttie 
classroom. : .-' .. j * : • ' 

Ci. Need for P^raprbfeSsTOiial trai n i ng^rograms . ' . 

Since th'e eiid-196o4, when educa&r^ began tb rebbgnizi and acknowledge 
on- a national- level the heed for paraprDfessiona.V aides^in the^rescljool -^^ 
classroom, a. number 'of training prbgrans have been cteveloped; J\ maoonty of - 
these were ' goVernnient sponsored", and directed primaHly^ tb*grd^workii?g^with 
Chi 1 dren f nom Tbw-i neome f aniil i es ; ' -Cffi ef amohg.v^^them were nosect^Head ^ ^ . 
Start and Day'Care. From its inception, iHead Start soug^^^^ 
age of certified teachers and t^e ladk of job opprtunities in the-conniunities. 
served ehcbu raging eBiployinent qf indigenous persons.^ It provides para^-_ 
professional staff development through on-the-job trimmg, structured 



am 



7 JJ 



X^trTxixi^-^r^r^ixicklv^^x'^^ of .\irof^t^^^r^c^^ arid eya^tjatibn 

, of tiie trainees, and* a.payjand titli.^dvanc^tlt.plal^. (ProJ^tt Head Stairtj ' 
\ 1969).'^ In; deve Topi rig Bay Eare ".-frf^.niijs » ' tfirwf ite. jef Cnild-Divelo'tiffient has ' 
noted that traditional coll egi;. training. is pferh^ , 
Pi^tfaring jDii^ons tct work with) .yod!ig children. .TIfey^L,too , stress on-the.-3o6'' , 
'^ratnin J, wi th job status geared to. the development, bf * cppefericies jDay: ^ ' 
Gari f5i 1973). . In contrast* to. these fairly flexibJernitTonwide .programs i 
Karnes, et af, (1371) implemented a- hlgWy.strurt^ trainiflg program with 
daily meetings before schoQ|^and an emphasis brilwell.-plan^ : 
-and jnost other training p^o^raTns' for paraprofessionals at^^tpe prescfiobl- ; ' . 
leve'l^have focused ori^preparirig pe^^hs to work with ehildfen whose" primal^ 
defiance from "the norm, is that they are prepmiriantly from law-ifi^^^ 
famil -:&s.^ p/eparatipn to work with children of special .nefeBT— th^e With t, . 
hiaring, yisibri, oHhop^^^ other handicapping conditions— has, - • . . 

-received far l6ss atteritiori. ' ' ' • ' >■ .• • ; " 

i'-'' : ^ ■ ■ 

The needs of Special education tiave been, receiving jncreasi^^^^^^ 

• and some strides haye;beeri made^ill'^'p^ parapr;of ess i onsls to w.or^i th 
the handicapped. Under a-^EH grant, the heague^Sehool in N^^YOrk dev^ 
.new approaches to train 'teachers v parents, and paraprbfessibnal s $o^W6%j 
with severely disturbed children.. school stressed^ both Jprartfc^T Siid 

• theoretical knoWledge^n, a six-\«feek prbgran-that inclucfed JecttireSi dis- - > 
cussions,'claiisroorc bbseT^ation> and films -arid^ iteagile; - 
School). The, Portage Project in Hisconsi'n (Schortinghuis- and^ErbRman,- ' 
if 743'Jbeased oi home iTitervertticSJ. for .handi capped preschbol^ . Trjai ntrrg 
for both professional s^ and paraprbf e'ssibnals incl^udid^ ofte--week preservice • 

-wbrkshSp plus one-hat/^ay per weeit jinser^ice f on al^^^ta^ 

• half day for parapi:pfess.ional's to work wi.th the training; coo»^in?tbr; One 
the most extensive training models was developed-<a:t the New. tareere Trai ni ng 
Lab. (1974). Training areas develpp^d in . this study were '^possiblei, job titles » 
core ^reas , technicHjes: f er trai ni ng , p(?ssible"optibDS , and suggested work- 

\ shops for inservice training-. In. another study,: Kaufman (197-0) reported 
grficjeline^'for training oaraprafessionals and reported on how these 'were- .. 
iinplBmeiited-?t the Houston S BEH r^p^izes this ;^ 7 

rteed for training of, pi rjTprof eSsi orial s through their personnel preparation . 

support. ■; ■ ' ■ - V r- ' . I- > ■ :. ■ • ; 

As previously discussed, other tf aining.progVams have been,. developed at 
juni or and sen.i or cbl.l eges which foil ow, the "tfadi t1 bnal apprbacli coarse 
work, usual Ty qombined with some type of praeticum., 'Somi?' of. these programs 
have also- prepared ."^training guides," or desenptibns^o0the ;^^ 
course prc^ram.* ."For ; exainpTe , theSintlair Go^nity CdlT'ege (Johnson, 1977) 
liis developed • A Handbook, for Paraprofessional training-. Again, this : • 
-cSmieridable ^'roach has Irmitation^ iji that the individual must, be- eligible , 
- for and enroTled in a*coTlec^. . ' \ . ^' : ' ' • , 

. ** Whi^e these and other programs ha«e made ; prcjgress in testing ways i n 
which paraprofessionats-can«be trained to^erve etfegtfvely i n the/ preschool 
ciassrobm with handicapped youngsters ^ a majority ifrfT the programs ^have either 
i grTored special- needsr'students or. failed to provide planned trai m ng programs 
for the paraprofe^ssibriils" who .-are or:co^ be working^wth tfi^ A smaller 
number of programs have been successful bn a 1 irai eed seal e , but thgy can 
neither be evaluated nor i^plicatedf^"- t , ^ ^ 
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. The evidend^ suppdrtin^^^ fdr traifiiiii |Jara:^r^essicffTa1s wWare_ 

wo^^kihg with young, handlcapp^^ clearly detn^Tfated at elV,levelsi " 

Several . factors have combined to. create this sittiation: (f^ rapidly. .' C " 
escal^t^ng cost of prby^TdTTtg-Tjuality. educational services toj^ng hart?di-~^7- j'' v 
•eappfd^hildren in^both publ if ^s^ddls arid child care ,facil itn*fe^4 (2) -federal! 
and' state legislation requiring3he prdvisfbn b*^ free, appropriate-ed^ 
services for all handicapped phildren. ages three thrbjjgh twenty-one; (3) ^X-; 
rapidly increasing ^population . iri Texas and tire JQLH:h ahii-Southwestgrn^ , 
of^the country; (4J ah increasing riuniber of chpdreri idehtifie*} as needing"" 

special education services in the Oto 6 aga range;, arid .(51 the lack of . train-- 

iijg programs-djsigried specifically for paraprofessionals presently Woiicing ■ 
with young haridi^apped ehildreri, -~ - _ 



^_ _ _ _ ' _ _ _ 

As educational cdsts increase and iiicreases occur in^ the number,^ of ^handi^- 
capped diildren enterii^public schools and day care facilities, many -are -r 
^Ibblcirig to ?the use of /paraprofe^s.i brial persori to,niaintaili-br inpw 
child ratios. However, the>^raprofessioTial carv no longer be^sed siiapTy . 
a\''cleanup jJerson" who has,^no"^.irect contact with the cS'ild^5eI^.- If para-» \ 
prgfes^ibhals are to be integrated irito the educationaT[pr^cess"an4 provide 
qua^tty cafe for handicapped childreri, they nwst be tra|iriedYo provide thi>: 
care sftd teachers must be /trained to supervfse them in (their work. 



,* The- trairii rig programs which^ are presently iri: operation around the state - 
anO thgTr country have- failed to^ address themselves to the clear arid present 
need for tnaini/ig employed par^refesMbrials ^brki rid vnt& h^^ , ^ ! 

children arid- for .€ea)*.ers^up^iscrs in "Ihe best utilizatipn of such trained 
. personnel-. Training' for lifiese individuals can 'best be acconpllshed througft 
» ^ fiitd-bjsed ipservice training focusing on the" specific needs of pr^chool * - 

V . hMdicapped diildren and the' 7 
. ' the professional. Before trairiirig can be truly effective * a- core "set, of '■ 

cbmpeteocies must be identified for both public school arid child; care Settings i 
• ? • • . _ , '■ ■■■ ■ ■• •• ^' -^^ ■ 

- -~ Th^ iderit'ifieatibn bf a'eore set of competericies for wprkirw with^handi- % 
■ capped cfiildreri allows for the interfacing of these cpinpeterici^, with actual -\ 

^ '■■ • Job. requirements. In this way, fleMbility can beibuilt -mto a irairiing J 
. . . model that all e^-for^ the develbpm^^^ 

- fequired'by different sjtesXarid '30b de^^ ^ '^""V - ' ' 

• '* _ _" - _ . V ■ ' - . - . ^ ■^ ■ - '--^ -7 " 

This background irifonnatibri from ^the brigi rial p^^^^ iv 
*. • Bureau of Education for the H^dicapped^estabih* shed the ' 
of paraprofessionals- 'ihe projic^, j!Alternatives- for Parapr^essipnaV. ^ /•. 
- A Trairiirig'^ was fUrided to provide^ field-based =inserv.ice training for a,three-< / 

year perabd begiririirig iri 3urie 3.978^^ ' , ' , 
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OVERViEM OF ACTIVITIES TO BATE 



, Alterriatives^for Paraprdfessional Tfalnirrt is desigued to address tfie in- 
iervice training needs of two target groups. The primary target grxiup is 
Paraprofessionals-who work witfi young handicapped children arid the secondary 
target group includes supervising teachers or others whom parajarofessionals 
assist^ Training is designed to meet Inservice needs- of each of the following 
systems or" settings serving young hahdicapperf 



1. Public school Early Childhood classes for the Handicappedj 

2. Public slhbbl mainstream classes for kindergarten and first 
- „ grade, 

> ' . » 

V ' 3. Private child care centers/schools, in which handicapped 
' ■>'-■■ ' children are enrolled, and 

_ 

4 Public child care centers which enroll handicapped children. 

Primary' training emphasis 1s on training for PubT.ic School Early Childhood ; 
teachers of the handicapped and Public Child Care personnel since these are 
the settings in which the majority of the handicapped are served. 

, ^ _ _ ■; , _ ■ ; 

During the first year bf this project, previous staff work with para- - 
professionals was reviewed and integrated into Alternatives for Paraprofes- 
sional Training. Through a field survey* roles and responsibilities of 
teachers and assistant tfachers in each of the above settings were identified. 
Based on this information and a review of pertinent literature and materials, 
^ore eompetenci^s were 1den.t1fied_and training sessions^dcasing on various 

topic areas^f cdricern were designedly inservici training; ^xonducted in 

selected sites acrdss the state, was\prdvided fdr mdre than 8Q& attendees.^. 

fhrouqh 29 workshops of one-half -to -larfb full da^s each, 6.025 _participant training 
hourslwere delivered during the prddefct year ending; in M 

Burlng the secdnd year of the pro ject^.paraprofessidnaV competencies 
were revised and revised by the project Advisory Board, jirodeet staff and 
Jcey site personnel. Thirty wbrksessions addressing these competencies were 
designed and training conducted -in eight locatldris thr^uthout the state. . By ^ . . 
thl ind; bf the second full year (May ig89)mdre than 1,000 persdns participated In- 
dhe'dr irore .training wdrkshdps. Approximately 350, persdns" received 16^or more houn 
of training and 300 persons- received an average of four hours of ^training. ^ 

• Multiple teaching strateqies are used throughout tra>ning^(demonstrationSi 
role play, discussion, film strips and vided, simulatldn, minimal lecture) and 
print materiglkare used only for follow-up activities. Examples of the^ 
training topic areas include: What Is A Handicap?; Observing and Identifying 
Children in Need of^ferral;- Understanding Parents;. Talking to Learn and . 
Learninglto Talk; Lahgoage Beveldpmeht Through Storytelling; Behavior Probl^is; 
Adapting the Classroom; SeTecting, iTsIng, and Adapting Toys and Mat^^^^ 
Playgrdund and Outdoor Activitiiesilnfant Care; and Parent Programs. 



' • Project evaluatidh includes col lectioT^d^graphic data dn each 
participant and ongoing recdrdlhg Of specific ses&ioiis^tended. Each 
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training session (appr^^ S^hbujrs on one topic) or workshop (bhe-tb-fe«/b 

days on several session tbpici) was svaluate^ 

participant reaction, '^Depending owHi^ specific topic, understanding of the 
session content was evaluated through pre-pbst written questibrinaireSi simt 
^r role play ac^vi ties w 

after the sess i on, ^r tape-recorded interviews with randomly selected partici 
pants. . • . _ ' • 

^ Dissefnj^tioh of groje^^ has been /limited to staf^ presenta- 

tions at^p{^ferences and responses to request for information, ^ecause bf 
fundinp^utbacks, written training session materials for distribution have 
^n produced. However as an dUtgrdwih of this project* and recognizing 
thf^rfeed for written infonnatio'h abbut the handicapped child^ the Texas 

jpartment' of Human Resources (TDHR) contracted for the develbpmeht of a _ 
^procedural guide, WSen^ You^ tar e for Handicapped Ch ^dren^ which is . now avail- 
• able from TDHR. . 



* DESIGN OF PROJECT AND TRAININB 

; eons is tent with current State education 
provides traifiing which' is prieric, not categorical . The project is not 
designed to diagnose or label children or to train paraprofessibnals to do 
to. Identifi cation* numbers, and types of handica^ed children served is 
the function and responsibility of the school or' c:inter in which the- child- 
ren are enrolled. Information about the number of children served is 
collected, however, from local- personnel and summarized for prdject records. 

" , . Inservice training has been defsigned to meet' local site parameters 

while providing paraprofessionals with the knowledg^-and skiJl^jfor working 
with tSe handicapped children in their care. ebmpetenCieS and aslociiated^:^. 
training for' paraprofessionals must interface with t^^ • 
of supervising teachers, other supervisory and trainers wittin the dlff^r.^^^^ 
• • systans (public and non-public schools and centers) to tse effeciLse^__Ihfere= — 1 
fora, co^ipetencies were dev^^ for paraprofessionals to interface with 
: competency clusters identified by TEA for special education teachers and those^ 
developed for .Head Start and Day Care programs, : / ' ^^^^-^"^^^^ 

Cbmpetericies -must be compatible with the 30b desc^jti^s under which the" 
paraprofessionals are employed. Therefb?^iz^ob,<leseM^ reviewed, 
and priority training areas ideritifTea^h sys tan/si te-Sp bases. Xt-ses 

~evi<ient-^f r£pithese_4Db'^es^ 

vary in accordance with the employing institutions. - Therefore, 
competency training were develpped to^ffleet these differing needs.' 

* ■ ^Differences also exist in Jhe. logistical training parameters J time v 
all ocatibns/!SChedules, J:ype/ format "preference,:4ocatiqn^^ - \ 

- ^ and preference, etc.)- Therefore, different approaches/arrangeirients are 1 
used in training. * Practicum training is not included as..;axspecific -objective ^ 
because the isn tire training program is directed ttf those p«rsDris who are 
already in field-based settings, 4^, already employed. Feedback is „ 
. ebntinually obtained from participants and ft^m their s^^ 

training, cbhdueted, classroom imp lenentati on ,^ and needs for further training; 
On-site observation is cbnducted for a sample of participants, as appropriate 
to the individual site. = 

/• Alternatives for Paraprofessional Training is not a univer^^^ 

/- 'training program and college. credits or grades are not a motivational device. 
Certi ficati on i career ladder^ br an increase in, pay are not externaT^ ; 
motivations offered by the training prboeet as these are the in-service : 
respcnsibilities of ^he. local employing agehcyi In many cases paraprofes- 
sionals attending -training have only partia] br no cBmpehsatory time to 
~ , attend training. Therefore,: it is absolutely essential for the p^^^ 

staff to prbvi de trai hi rig^ professi bnal S can recbgni ze as val uabl e to them^ _ ^ ; 
and which they can use immediately. It is alsb essential to provide traijiing 
vrfiich is interesting and motivating Vndugh 'fbr participants to return to the 
next sequence bf training sess,ions. 
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In sinniar^j the fdl lowing poiiits are^ 
Paraprofessional Training Project: ' ;- 

1. V Paraprofessional s are a less homogeneous group/than \ 

- ^ col 1 ege^trai ned publi c school teachers , wi th consi derabl . 

variance in their4)mious educatibnaJ lev 

and experience, perefore, trai 
. to the needs of Individuals as well as to the .site or system 
— " in which they work. . ^ ^ • 

2. Supervising teacher^ or paraprbfessibhals should bs . * - 

. trained in effective conSi the paraprofessional, 

in knowledge and^understanding of the paraprofessional s 
abilities and interests, and in observational and super- 

• visOT^techniques. 

3. Training miKt be highly ptivatirg. ine^^ ^' 
and needs of participants. ^Traditional approaches of lecture ^ 

" and assigned reading are -not c^atible v^^ 
educ%ti bh and training of parapTO Therefore, 
5 |ariety of other adult teaching strategies must be used. 

4. Evaluation of training is essential in de^rmtning ^ 
whether the 'participants' needs are being met a|Sfe] la 

in determining the effectiveness of. the training.. 



I 
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iOHPETENCIES' 



Alternatives for Paraprofessional Training is corapetericy-basedi and 
designed to meet the working needs of employed individuals. Eorisequehtlyi^ 
in addition to identification of competencies, the variables of prior^ 
training and experience, availability of training time, and job descrip- . 
tion requirements, must be considered in the design and delivery of on-site 
training. ; - ; - : 

' ; " • 

" During tfie first year of the prodect, initial work for identifying 
training needs and fo? developing ari^Alternati\?es-Competency Model was 
completed,^ including a review and report of relevant literature and other 
programs focijsing on paraprofessional s world ng with young handicapped 
children. This iJiformatioh has been suniTiari zed in the document, ^Pary- 
profess4onals in Early Education xif the flandicaCBed: Literature Rewew 
and Annotated Bibliography IE vans and Iscoe, 1977 j and entered into the 
ERie systan. Competency statements from other progrps and jocai 30b _ 
descriptions or fequiranents were reviewed. Based on this infogati on and 
on Advisory Board recommendations, a survey^ of selected sftes tW-pughqut 
thg %tate was conducted, with data analysis Completed during the |ecpnd 
year. A synthesis of this inforroatibh resulted in initial identification 
of competencies needed by paraprofessionals who work with young handicapped 
children^ This initial review indicated a wide rangeipf eddcational 
.background (varying from cbpletioh of fqurth grade thr 
of an MA- degree in another field), and^e^perience (ranging- from experi- 
ence to eight years). Logistical training parameters also van* greatly. 
Some sites require a specified" number of inservice training Jfours or 
training days, while other sites make no such provision, inisome sitesj 
content for training is specified by a<Ministtati^^ in other 

sites training content is generated from participants. - 

Buring the second year a report of this survey. Responsibilities and 
Tra^' n ^' n g Nee ds of Paraprbfessiona^s; A Survey of-I6os e Who Work With 
Young -tiand i capped Childrea ( Evans ^1980^ was canplete(3gandi entered lnfe _- ^ 
the ERIC syst^T Compete^: statanents were rgfined,: elaborated and verified 
thrdugh re\dev; by advilson? board members, field supervisors,^ and head 
■ teachers/ • The competencies were grouped into the fbltlbvring areas: 
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I. Position Orients cibh', 

n. I ntef personal Relations . 

III. Basic Child Care and Mahaganerit 
' - / ■ - - - 

IV. Classroom Planning and Organization 

* / 
V. Cl^srobm InstrUC'tiqn 



A complete description of these competency •areas is/included in _ Appendix B. 
These competency statements were also reviewed: by the Ear^ CMldhpod Task _ 
Force and appropriate- parts incorporated into StateJterti f 1 cati oa Regui rements 
for Teachers of yburig Children. - > . 



WgRKSESSIONS 

^ to address the Identified ccsnpetencies^ rela*:efi content information 
was outlined and divided into "Worksesslons Logi sticaU parameters <»f 
inservice training time at various sites and reconimenda|ions fran the , 
Advisory Board and Center Directors indicated the ne^d to divide training 
: periods into 2 to 4 hour time blocks/ Therefore, worksessibns focusing on 
a sihgTe tepie area Were designed to last 'approximately 3 hours each. With 
additional information and artivi^es included to expand a Session to 4 hours 
when appropriate. Each of these training sessions, focuses oh a tOpic or _ 
content area related to the identified competencies. 

^ the heed ftr specific i action-ori^^^ session activities 

which are directly related to children Within the classro^^ 
training which relies upon print materials, lecture or abstract and 
theGretical iaformatton was also Identified. Therefore, each training 
session has been designed for minimal reliance upon lecture^ with print' 
* materials used only as foil ow^^ The sessions focus on the 

use of demonst rati on> simulation and role play, gtidiOvisual mat^^ 
" - question and answer periods,, and small group discussion, /With mbtelihg 
< of instructional, techniques and interaction throughout. /■ 

In each' fleld-b^ed sites a survey is conducted to ^identify parti-- 
pat ion needs. Worksessions are then selected and c^ meet the 

specific needs of the Tocal site within the available training time .period. 
"Workshops" of one to two days In length are planned With loc^l supervisory 
personnel and >eonductea on-site. Etch workshop includes two to >ix. work- 
sessions i depending oh the time avalla ' . . 

Three such training workshops are cohdQcted during the year fOf each 
project site. Continuity of training; is planned in advance with the local 
director Of special education* program di rector, or other person responsible 
for Inservice planning. In designing training: sessions- to address the 
soecific topic areas, existing materials have been used* ihcl ad ing those 
.previously developed by SEDL staff, and additional materials have been 
developed as needed i - ■ ■ ' 

A "It sting and suninar2 description of the worksession^^^^ 
in Appendix e. The iriteffacg between. the identified competencies -and these 
Worksessibns is outlined in Appendix , 
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TRAINING CONDUCTE& 



Field-based training condu^eid^ first ami:^ second year of 

vthe project (3tjnV are summanzed by: sjte iri^tt 

folilowing sections^ ft tfiird year report will be completed at tfie end of 



>1ay 198T^ upon completion -of the project yearT 




During the first year of the pro3ecti the Intention was to focus on 
1dei»t1fying cbinpetenelesy^aeyeToping^tr^^ pilot testing 

the sessToni at a local ieve moving Into wider training, Roweveri 

the need for training was so great and so many, requests were received, that . 
!nor]e tralhlng was conducted-dunng the first year- tha^ 
During the flrst^ear ot4be project ^ 7^000 :pai^*c1 pant training hours 
del1ve«5d for more ttan TiDSD attendees in^ra^ ~^d urban 1 orations through- 
oirt the state. It should Be noted that although most people part:1,ci gated. In 
the entire sequence of training wbrkshops, additional people attended several 
of ihelworlcshops as well. The project staff selecteovtralnlng sites as 
idCTtified in the initial' proposal. Howeven* actual participants at each 
site wre selected by the local site supervisors or directors. In most cases ^ 
the same people attended each ti:«ining session. Hpweveri staff tunidver 
among' pa raprofiBSsionals neans that new people are' added throughout the year. 
During the first year, twenty training sessions were 'developed and conducted 
at least one time. Ah overview of the training sites * the sessions conducted ^ 
and /participant evaluations are Included in the fdllovring sertion; 



During ^e second year the project, training sessions were revised and 
adtfitional ones designed to meet fkld Identified needs. By the end of: the 
second year^ approxinately 30 woffe^sions have been designed and- used in 
actual training. In addition, workshops have been developed fof other train- 
ing which was a spinoff from Alternatives for Paraprofes^ional Training. 
For ejcample^ in- several locationSi .Title XX personnel requested training on 
general child .g^wth 'and deve^ In addition, 

contracts v^ere received ^twi one Title XX Region which serves h?«d1capped 
infants from birth through 5^-to design and develop specialized training^ 
ALthough these training contracts and sessions were not a direct part^f the 
BEH' contract, they Were related to* or spitf^-offs, from the BEH contract. 

, During pe second >«a? of the project^ a|proxifiiately 7*500 participant/ 
contact training hours were delivered for over 1 ,000 attendeel.,; To meet tiie: 
specific r^uests within the- Austin area, twol Inyitetibhar WorJ^hops - 
ing % topics related to general child growth! and develppmenti with some ^ 
sessions on ^ the hahdi capped f wer^ hel d. for ptr1>mt|^ and pub.l 1 c chil d care " , 
personnel. / \ ? . 

'* ■■• '■ T- - ] _'■ -* - 

The Training Sites, Training A1tei^ative,Np)er of "Participants^ Act^^ 
Ncnber of eontact Hours ^ and Parti cipant\Tra^*jring Hours are sugroariz^^tn the 
following pages, fibre detailed descfipt^^^^ training, including 

descriptions of training sit^,' llste of paHlH of sessions, 

^ evalifations are Jncluded in Appendix F for each site.* ^ . , r. \ 
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SitE ^ 



Austin Ams 
(epen to All) 



Chllfi, Inc. 
ehild. Inc. 

* ■ y 

GHild* inc. 
§ Child j Inc. 
I Abilene ESC 



;.Ho£istbni 



Hidland/Gdessa 



FII^ YEAR i^IHlNS 
3ane' l978 - 1^^^^ 



tRAiHIHG L 
.ALTERNATIVE 



Mini 'Confers 

Ndv^sfeii', 1978 ' 

1/|^Day Horkshbp 
September 1978 

Full Day feorkshop 
December 1978 ' 



February 1979 

1/2 Biy Worlcshop ■ * 
May 1979 

1/2 Day Training Session 
August 1978 > ; 



Full Day Mor 
aanuat^ 197 

Full Day Hbrlcshbp 
March 1979 

Ful 1 D|y Workshcip " 
Gctbbif 1978 

Full D^ tibflcshbp 
January 1$79 

Full Day &rksh'bp ' . 
4larch~T979 

f raining of Site Trainers 
September T978 - ; 



Full Day Horkslibp 
September 1978 



. Training of Site tniiners 
Novanber 1978^ / 

Evening Morkshop 
Nbveniber 1978 

: l/iJayVferkshop 
■ - Nbteiber 1978-^- ^ 



NO. OF 

PARTICIPANTS 



46 

31- 

27 

30*' 

30 

9 
• 4. 

4 
41 
2? 
36' 

5 

46 
5 

52 
'19 



NO. OF 



6; 

6- 

3 

3 

3 

3 
3 

~6 



6 
4 

- « 

6 
4 
4 

3 



V 

600 
186 

7V 
90 
90- 

it 



V \ 



12 " 

12 
186 
168 
216 

20 : 

276 

20 
2^ 

57 
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FIRST YEAR TRAINING - continued 
3^ 1976 - May, 1979 ' * 




SITE ?. 



Midland/Odessa 
(•continued}'. 



TRAIN/IMG 
ALTERNATIVE 



ValTey 



i.;. Wirtteriarten 



, Tira/ining of Site Tcaiijers 
March 1?79 ■ , 

Eyenih^'Wbrfeslibp 
March 1979 



PARtlCIPANTi 
4 - - 

'58 



/i/2 Day Worjcshop < 41 

Full Day* Worlcshop , -16 " 
Septenter 1978 " 

Full Day Workshop " •* , 17 
: _ .Bctob.er .1978 - ■ ; 

. F61I Day Trforkshop / ' * 11 
February 1979. ' . :^ 

Two Day Worlcshop • .61 ■ 

October 1978 . . $ 

Day and l/E-^ Worlcshop; 45 ." 

. *3anuary 1979 - 

bbsemfion Feedback Session 6 
aanuaty 1979 " 

Day and' 1/2 Worfehep ^ . 35 
March 1979, . ^ " 

"Ssemtibn Feedback Session 6 
'..'.Aprir 1979, . _ 

f Two Day iforlcsfiop 56 
October 1978 

- r- ' ^ '- fk^ ' - ' ' • ^ ■ :-■ * 

Day and^ 1/2JHbrkshop . .42 
, February 1979 - ^ - 

ttJservati on Feedback Sess '6 
February 1979 ; 



Dayjand 1/2 Worfehop. ' „: 
ApHl 1979 - . ' ■ 

K>servation Feedback Session 
Aprin979 1. 



ft— • 



Diocese 



l^tf Day Session 
aanualy^l979 ' 



-3^ 
6 
29 



5^ 



-SjtAl r Per 



NO. OF 

HOUI^ 



3 
6 

6 
12 

12 . 
3 
% 

12 ' ^; 

r. 

3 

3 , 
3 



E^IC iKTSS:£b^&&ri-5?K-^-^^^^^ 



16 : 
232 

* 123 

96 

. / • 

102 
66" 
732 

■ » 

540* 

.18 

il315 

18' 

672 

378 

18 

315 

-18 

^ 8^ 
6^025 



- - •# 



. ■ - ■ \ ■ 

1^ Hays i Jaldiirell ,\ 
II iy vBJanco Counties 

llil^ad Stm ' . : 
ItTTi-SaH Hafcbs 



Blanco 
San Marcos 



LockHart 



Teinple/Belton 
Head Stairt * : 



SgeOND YEftR TO 
d\m 1979 - Hay;i?80 



ALTERMATIVE 



. Wbrfehop. * . 
: August 1979 

- Sorfekbp : 
October 197? 
-Morning:^ , - 

Afternoofi: ^ 

* - > - 

Workshop . 
i3aniiary 1389 ' 

Workshopi^ 
«arch"-198G. 

» 

Tecfinical Assistance 
Nbveftber 197£^ 

JeQhnlc^ ^^sistaHbe 
Decanber 1979 \ 

Technical AssistancjB. 
^ Febfuat^ 01980 

_ _ ■ J-- _ 

Technical Assistimce 
F^bmi^r 1980 

Technical Assitarfce ^ 
Hay^98S . ; 

.TechnTcal Assistaffce 

December 1979 

- ^ ■ 

^ _ _ ■ • _ 

Technical Assistance 
' September 1979 , 

Technical Assitahce 
October T979 

Technical Assitance 
February 1980- 

Technical Assistance 
Hay :19fc . . 



NO^ OF 

PARTICIPANT S 



25 



Si— 



Workshop 
February 1980 

Worfehbp 
^Jctobef 1179 



23 
19 

22 
2t 

.5 

4- 

14 

^ • 
4 

5 

4. 

7 
5 



NO. of;-*- 

HOURS ; = 



3 • 
3 

23s 

./ 

■■/.-. 
6 ■ 

k 

2 
3 
5 

5 - 




162 



69 

57 * 
•55 

1Q5 

30 

20 , 
28 

24 

35 - 
35 * ■ 
25 

30 • ; 

72^ 
96 - 




|:;- Spring Bfaacfi 
l ECH Personnel 



'Ti Odessa 

?v (Diy Gare^ Head 
£ Start, ebllege 
K\ i personnel) 



SECOND -YEAR ^tNlWS^r ^ contjnued 
Juoe 1979^ - May 19.80- • - ■ 

* : ^ . ■ •: . ■ ■ ■ ^- ■ ■, .o •■ - ■• r • •■ 

* - PAFiTICIPAjffS 



Holds' 



Workshop • 
August: 1978 

-Worksfiop. 

October 1979 

Workshop 
«3one 1979 

technical Assistance 
June 1980 

Wofksfiop 
Novenfcer 1979 

. -■ > '_ - - - - - 
Gbservatiori Teehnical 
Assistance 
NoveSSer 1979 

Workshop 

'October 1979: 

S^ff Consul tati on 
October 1979 



Workshop - ' 
January -1980 

staff Consultation 
Janiiary 1980 ' 

Workshop / 
April 1980 ' 




I.S.D. 

gj SCH Personnel 

1^^ Head Start ! , 



^iAustln 



1 Area : Invitar 



Wdrkshop 

August 1979 " 

FulJ lay; iferkshbp 
Ndyenfeer 1979 - 

Full ^r^op 
November* 1979 

tlovarf3ep497J^ V 

F&fl \^yi Hcitksfiop 
Nb^^feer T979 > ; 
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14 
13 
13 
1 

20 
20 

93 
5 
62 
5 
72 
ll 
30 
80 
85' 
39 
81 



3 
6 
6 
4 

4i 

2 



r2 

4 
3 
6 

2 
6 



PPH 
84 

78 
39 
6 ' 
120 
80 

372 
10 

-248-^ 



10 
288 

V 

36 



180' 

J - 

'480 k - - 
516 



t ... . 
|^{c6ntinu€d) 

ipTexas' Plight 
Council - ' 



I^Tejc^s Higrant. 





ilHIfifi. - : c^ititi nuld - 


• 




/ - ^ ; Jtine tSjS - 

• ■ • . 7 ■■ ■ 

TRAUtlNfa 

■fttlERRATiVE. :\ 


:.■19|a;-"■:^^ ' 

..l_PftRTldpANT^ 


Nff OF 




^FuH Day.ii6»*sHbp 
March 1980 . 


1-15 • 


■ . . i * 

• 6 


. 6^0 ■ ; 


Day and 1/2 4iorkshc>p - 
October. 1979 ■' ; 


- 33 


9 


■ ; m 


=2 Day Worfeifiop 
• OaHual^ 19p 


: . 64 




r 768 


Day and 1/2 Hof fehop 
March 1980 


■ . • 64 


9 ' 


•576. 


2 Day Wbirfehop 


' 46 


12 


542\ . 


October 1979 ^ 








Ftdl Day Workshop 


80 


6 


480 


January 1980 .. 


_ - - 




, j".^ .-. 


Z Day Wbt^hop 


• 70' > / 


. 12 


; 840 


MarthlfSO 






•• *^ 


, ; TOTAL 


- Per Participant 


HoUt^ 


. 8,160 ; 



PPH - Per Participant Houis 



-Vv 



Mini. Conference - Invitational Conference coygri rig several topics - open to anyone^? 
Iferkshop -.fw or more si^iteneous sessions within a given tiBs period. ' 
Sessicrr - One tofnc cb\^r^^^ • : ' ♦ 



__l«g5£4__p^:=^os^--tfa^i|S^se of participants 

is^clted. Pttaeetetf mndber o^^partlcipan^^^ sessions 
are stated as rfeport^- by site contracts r • 
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OTHER AeeDRPtisflf^nrs 



^ As a direct result of project actiyltieSc, ar^^ staff exper fence , ^ ^ . . \ 
tjie Texas Pepartment of -Hun?ati Resources {TOHRl 'contr^ct^i with the SpeciM ^ ijfc 

icaiiotf of :f n*^cedural guide . ^ 



Projects pivisioii for^i^he developert^^ icatiotf of :f n*^cedural guide 

for Title JS? ebild eare-pro^^^^ . iffien. You £ar^JSr^jay ' 
and 24 related, parapfil ets are^oow aya^i 1 abl e jf rom JBHjR^ €onspl cant revT,e*f . ' 
was pro^f^ded by special education gei^apnel of /the Te^^ Education Agency . 
iT^l^ Wssi b-Te ways f or publ ic scfiSol s. and day care to ii>tegrat|^ servi^^es ^ 
\fes beSn^^includ^^irtihe oui^e^^ Al^so^ int^qeni^Y aq now under . 

ileYeTd|Snent:^betReen 7^ TTRJs tte^Alt^f natives for Paraprdfessiohal ^ 

Training "proj^^ it)»^%TGhg term effects and niare 

effective 'ser>??ces for handicapped cfiiTdr^^ . . \ ^ 

CONTRACTED Tf^mNG — . ^ - V'v - - 

Only a linn ted nuinber of, sites recefv^ direct services^ under the ^ 
Alternatives for Paraprefeflibria-l^Traiinn^ flowever* the training 

sessions and staff, ex^ri^nce dtevelopedj under this' qrant ar^ beinqo \ 
utilised by other sites which have contracted for simi^a^^ Know- 
ledge of the'ti^aining has §pread primarily by . 
-have reoDiiin^ to ;j5ther groups- Examples of ottier^hortiterm 

training* cbntfactsfnclu^ ' \ 

• i Victoria^ Texas i Tender -tbvfng Care Infant Center fbf Jandicap^ 
iinf ants' 



Laredo, ;T©cas [ . Rutii S/^Cowl ^habilite^^ Center 



\4 



PanfiandTe AreaV Texas^Hi grant Gbuhcil 
\ Costal Bend Area ^ Texas Migrant Council 
Vi-ctori^t Texas ^ Educational Service Center 



j^Richajta^bfrplferasi^^ Service Center 



V/Hbus^nV Tecas^. Educ^^^ Service E^nter ^ . 
invitational' ^isHdPS' / . s * .' : V 



; Fbtir Invltatfoail Wprkshops have. been conductecL to add^e^s^niyate - 
and JptibVic cliil^ care- p^^ who are no| included- 

under |he APT sontract. ^snalT^wbrfcshbp fee was -charg^; to; [Srovlde money 
f07i-4iEiJeM«1s and tq. Insure prere|gstrationi-Thes€ liave been /^ 

kticcessful with Raxiinuin registrati on. each, time ^ Ahnbtinc«iiw»ts\and''Age*»das: 
for tfe^e worksihops are included in Appendix G.: . ^_ ^ ' ■ = 



^^DISSEHINATION.AGTIVinES ' : ^ . ^r^_^f^^^^t^.^:^ 

; ' •. - - • ^ ^ v. . - . -.r' 

Dissemination fias not 'been a filgh priority, priiBarfly because of liiinlted'; * 
x;*' : funds^ BudgSt requests , for &th j^ar$ • . 

^ ' ^ wlttefi materials was eljimlnVted* ther^e.^V^^n^ written 

^ materials* to disseninate. Staff tirtie -budgeted to'this prob^ IS Ijsetf cori^l^^ 
iii preparing arid deli ven^^ c» 
;/ , There is rib "fi^e" staffs ttme^^ ad^ additional sites.^iDi^ _ _■ r 

* focusid pr^^ 

• \ presentations and subn1$s1oii^flJ!epDrts to t^^^^ ' . : ?r; 

^ \ ' ^ During liie first year* Ihe^ tral rii rig jie^s resulted iJt 

^ v numerous requests Tor addittSnal 4nfopatio^; a pf^se^^^^ ; 

: : Eouricll for Exceptional efilldren state regues^ for i j 

* on-site training and l^r inforro'h'on^to^ training; inforratj ^. ^ / 

• corSnunicatlon by Individuals^ p^ training sessions genera / 

r ^ V additionaT requests for traimngr andean annourffisniri^^^ /. 
- • in the state newsletter of tbe Texai Office of Early €fiildhoi5d feve^^^ ^ 
."which vms piclce^ up arid parried Iri the state Hentel flealth arid Pferitel I^f^rda- ^ 
tibri Newslett^^^ alsb stinmlate* ^<u^^^ was »i ab^d^ibe^^^^ 

of req^sts /or additio^n^ information, on-site training, and^^uW of tr^ 
materials* . Bnfortunately," these requiests^coutd nof^be inet witJiin 'tfitf'r^^ ' . ? 
f and'scope of thts proaect. Tlte ro^ 

the idejjti f 1 ed need for prae ti c^l y appl led ' 1 evel _ trai a 1 ng^^ |»raprojf^^i onal s^ . 
Iri tdditibri, r^uests are beirig received for simila^^ 

d^reed teachers^ a target grpp rib t included in this projecti-^l^ ' " 

however, a reinforcement of the BEH identified needs fbr-.^nservite tr&ititrig ' 



V of regular teachers. v 

Other f irst^ear idissemi nation ^^1^^^ pro^^^p^r^sentation 
for the bi-aririual meetirig'^bf Rem^ Servicej^eriter directbr^arid a project ^ 
•preseritatibri at the riationai^e^^^ epnyeritibrii and aifulJ-da^^^^ 
preseritatibri. Duriirig tfie^se^^ ^ - ' 

* iricluded in the R&D Inforniation Schanqe newsletter ^^^^ 



state region. ' Inr additiofu-the: prpd^ staff ^:wducted a 

the haiidl capped child) ftr seleci^ kiy^ education personnel frm the SEDL 

six-state regiori as. a part of theJRSD Rgglohal Exchange P^ogimv-— — - 

Numerous presentations^- many of which ^ ^-^^ 

presented for various groups- These presentations are. listed on tbe fblTpWirtg 

pages^; ^ . ^ ^, ' : : - ' ^ ^ ': - ' . U':.. 



;. . * STAFF PRESENTATIONS 

^ • •■ • • ■ ■ - L / -.: . - - - 

? ' "Easy Sctence Activities for the-^Preschoei" Austin Association for tfie 
— Education of Youna Chi Tdren^Aas tin, Texas ^ May 1980. (Grace) 

Horkiha With Mexican American Parents of Handio^apped Children. J nter- 
.' national Council for- Exceptional Children Coriventi on. Philadelphia^ 
* Pennsylvania. April ' 1980. tEvans, Srace) 



*'Tralr:i^ParapTOfessilDhaTs"lTex — 
• Dali as, Texas. April 1980.: (Grace) - 

"Training Paraprofessionals" iTiterhatibnal Couheil for Exceptional 
Children Convention, Philadelphia, Pennsylvania. April 1980. 
(Grace) . - ' ' 

Session Leader. The UhfulfTlled^Prbraise: Conference on Understanding 
PerinataT Grief and Disappointment. Rareh of EUmeS. Austin, Texas. 
April -1980. (Evans) ' ; 

Working wi th Parenp . First Annual Conference^' Parents and Prof essidfial s : 
A Team Approa^ch to Working with the Special Student. Abilene, Texas. 
April 1980/ (Evans) 

"Behavior Problems" and "Easy Science Activities".- San Marcos Association 
for the iducationof Young Children. San Marcos, 'Texas. April, 1980. 

(Whitworth) _ ' 

"Learning Through the Senses" Bal las Association fer the Education of 
Yoiing Children. Dallas, Texas, riarch 1980. (Briefcer) 

"Training Needs of Infant Caregivers: What to Talk Abait" Triple J 
Consortium Conference.. Dallas, Texas. February 1980. (Grace) - 

"feactjirig toddlers" Annual Conference, Austin. Association for the Education 
of Young Ch'ildren. Austin, Texas. February 1980. (Grace) - . 

^"Activities for Infants" fcinual Conference - Austin Association f of':jfie/ 
Education of Young CKildren» Ausitin, Texas. Februai^, 1980. (Whitworth) 

"the Art of Mains treamihg" Austin Association for the Educatioh of Young 
Children." Austin,- Texas. February , 1980. - (Bricker) 

"Stbrytelling fdr Infants -and Toddlers" Association for Education of Young 
Children Conference. Austili^ Texas ^ February 1980. (Evans) 

. "When You Care for Handicapped ■Childrerf teacHing Texas Tots: i6nfe£ence.. 

Dallas, Texas.. January 1980. (Evans) 

"Training Needs of Infant Caregivers VTeaching, Texas Tots Conference. 
Dal lis, Texas. January 1980. (Bricker, Grace) . 

"Cemtnunicatind With Children" Austin Council for Exceptional ChiWren. 
Austin^ Texis. -January- 1980. (Gracfe) - 

"training Paraprofessionals'" Texas ^Association of Child Care Workers i 
■ Austin* Texas ^ November, 1979; (Bricker) • 
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"fttt in the Preschool Classroom" Dhild Care Course for Austin Association 
for the "Education of Young Children. Austin,^ Tejeas. November. 1979. ^ 
(Grace) ; • ' - . - 

"Toy Tales" Austin's Cel'ebratibh of the International Year of the' Child. r 
Austin*, Texas. November 1979. (Briclcer, Grace, tvaris, Whitworth) 

"Science in the Mainstream CI assrooin'^ Child' Care C Austin Associa- 

tion for the Educatfbh of Young Children.- Austin, Texas. .November 1979. 
(§ricker5 ' ♦ - , 

"Working With Parents'' teacher Training Conference, BrdvfhsVille, TeXasi. 
• November 1979. (Evans) . 

"Behavior and Preschoolers" Austin Natural Science As>DCiation. October 
1979.- ("Evans) 

R&d Speaks: Special Education in K-3rd Grade. Austin, Texas. September 
1979. (Evans, Bricker, Grace) " • • ' 

Cohferehce' Spmary - Panelist; The Second Texas Infancy Conference. Austini 
Texas, dune 1979., ( Evans J : 'r 

"Understanding the- Family "of the Tefmihajly 111 Childriarly^CMldhopd^ 
Special Education Inservice. Richardson,. Texas-. Hay 1979. (Evans) 

Young *Mandi capped Children and the Paraprofessional>Jati6hal Council _ eh . 
TraininQ and Utilization of ParaprbfSssiohaU. Austin. Texas. April . 
1979. Uvahs) X = ■ ' ■:■ ' 

"Practical Approaches , Materials and' ^Activities for Mains treaming Young • 
Handicapped Children" CEC I hstitute^ 57th International Convention, 
council for Ejvceptional Chi Idfe.irrr^l^ll as i Texas. April. 1979. (Bricker) 

, - y'' ' - - J <«. ■ 

Paraprofessionals in llVli-^^^ '^"^^^P^^i^S?^ Convention, 

Council for |xcepti^'al Children. Dallas, Texas. April 1979. (Evans) ■ 

"Teaching Children with Language Problems" Austin fssociatlon^for^the ^ 
Education of Young Children. Austin, Texas. February 1979. (Bricker) 
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APPENDIX B 



COMPETENeiES F0R PARAPReFESSIDHALS WHO WORK WITH 
YOUNG HANDIgftPPES DfiltDREN . 
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eSHPETENeiES: FeR RARAPReFESSIDNALS WHO WORK WITH 
YOUNB, HANDi^PPEB eHiteREN 



te a part of Alternatives for Paraprofessibn^l Training (APT), inservice 



training grant supported t>y, the Bureau, of Education vf or the. Handicapped 



conqietencies Save Been identified and refined to meet the needs of paraprb- 



fessionals ,ir working with young handicapped children. Iden^ification^f 
these cdinpetehcies was based:bh review of the litefatufei related com- 1^ 
petsncies ,from similar projects, and written Job descriptiorts; the results 
of a field-based survey of teachers and teacher aides; and the advice and 
revie^ .of the APT; Advisory Committee. 



Itiise competencies have been identified in general terms as relevant for. 
parapfofessionaTs anplpyed in Public School, Day Care, sna Head Start 
settings in whi^ young handicapped children are served* |VariatibhS^w1?hin 
and i)etween these types o|\ settings must Jse considered in^' prioritizing and 
conducting training to ireet tfiese competencies* 

As the fbeus is oh the har^icapped child ^ it is assumed that the parapro- 
fessional has basic knowl^e and skills in working with nbn- handicapped 
children. When this assumption -cannot be made^ the competencies' must be, 
expanded or additional competencies added. 



The order iii which the competeneies and assoeiated points are listed does 
not inply pnontizing or inportance.' The following cbnipetehctes include 
the areas of: ^ ; : ^ - 

k POSITION ORIENTATION 
IL: INTERPERSONAt REtATIDNS 
III. BASIC CHILD CARE" AND MANAGEMENT 
' IV. CtASSROOH PtANNINS AND ORSANiZATION 

V. aASSROOM INSTRUCTION , - 



PBSmei? QRiEHTftTIDN * 

the pkraprofessional will recognize basic roles/responsibilities of 
the ihstructibnal aide within the context of the emplojrtnent position^ 
the paraprofessional will: ' ' 

A. Under^tah^ the educational objectives of the employing school/ 
cienter and employment contract 

B. Undei^tand the regulations, jprartiees, pel i 
administrative procidures of- the employing school/center 

e. Understand the ethics and standards of- the position including 
■ confidehtiality of infonnation,-and rights of pare^^ 
I D. Understand federal, state » and local regolatidns and policy 
regarding handicapped children including, but hot limited to 
awareness of the legal requironehts of Pt 94-142 and Section 504 
' and awareness of comniunity resources - . - . 

E. Understand his/her responsibilities in recognizing and developing 

_ ._ ■ • * _ ■ ^_ 

his/her abilities in the following competency are^ or other needs 
for additional prbfessibhal assistance or training n ^ 
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II. INTERPERSONAL REUTIONS 

the parapf of essi Glial will recognize the fespbhslbili ties and duties 
of the assisting role and will recognize and maintain positive inter- 

■_ . ._ ___ __ _____ •_ 

personal relationships with the children, parents, teacher^ and 
supen^isory/supporMt personnel . The paraprofess . ^ 

A. Maintain a 'cooperative relationship with teacher and other 
c1 a ss rooi ^^onne4 

1. tecdgnize teacher-aide role in astis ting teacher*ih carrying 
out classroom' duties and respons^lities 

2. Recognize duties and respohsihilities of teacher (and other 
; adults) in the classroom - 

3. Independently- coiiplete assigned duties and responsibilities 
4i« Initiate wh activities ahd coninuhicate personal np«ds for 

. clanficatibtl of duties ^ iri^tructiori ahd/br training 

B. Establish and malhtaih attentions motivatibn, and rapport with 
haridf capped children ' ' ' 

1. Recognize ihdividual_aiafacteristics, needs and rights of 
each child, including cultural /language differences : 
- 2. eqmnuhicate with and respond to children in a positive, non- 
\ threatening manner . ' , 

% _ _ _ _ _ _ • , 

3- Gbipuhicate expectations clearly and pravid 

. verbal and non-verbrl feedback . .. . 

' \ ' . • L - - • L \ ^ • 

e. ^tablish and maintain rapport with parent(s)/guard{ans of 

handicapped children . ' 

1. Recognize importance ahd rights of parent (sj/guardiahs, 
including cultural/1 anguage^differences in the educational 
prbeess • 

2. Recognize own roig in ret|ition to parentis) /guardians ^ 



^. feimttmtrate with parent (sy guard! ans^i^ 

\of asslstant-TOle In a positive, ^ 

■ ..'X ' =■ ■ 

4; Understand rights of parents • 

D. jjaintain eeeperative weticinq fetationship with supervisory/ 
; * ^eo^niz^ apptt^pria^ channels of eoanuhieatioh/authority - 

. ^ _ ■ ,1 . ^ ■_■ . 

2, Recognize appropriate sources of_^infonnatipn 
V 3i ^cognize own rale 

related services personnel - * ^ 

.„ 4^_-Jte^p^nd to and initiate coinnurii cation with su^^ervisOry/ 
support/related services personnel within ffte 
j issistaht-raie in a positive inahh^^ * 
' 5. Undei^t^'d responsibilities in relation to related serviced, 

(physical i speech i occupational therapies). 
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III. BASIC CHILD CARE AND MANA 

The ^araprofessionaV will assist tfie teacfter in providing Basic routine 
and'^einergehcy health care and basic classrt>om behavior managemen't. The 
paraprbfessiphal wilj: • - - 

A. Assist teacher in "attending to daily health atid physijcal neids of 

children _ ; . 

1: J Denionstrati^awareness and skill in: providing routine health 
' , care and attehdihg to phjj^ical heeds of ^ildreh (See also V.C) 

2. Demonstrate awareness of health/physical factors relating to 
. specific fiandicappingjjonditions 

3. Observe for and report factors related to and affecting health 
and pfiysical ^conditions of cRildren * ' 

4- Provide specializeH care related to" specific health factors 
and conditions of handicapped childreS as directed 

Understand routine child aid arid snergency* cat^^ procedures 

" - ■ \ ^ * - " ■ - ' --- ^ ' 
1. IQiow appropn ate procedures for routine ciiild aid and ©ner^en^" 

care» including location of supplies and eiiergen^ assistance 

' Z. Provide appropriate chil^ aid arid/br ^rgeriqy cari^ arid coinplete. 

^ '_ ^ ^ ■ . 

required reporting, as necessaiy 

G. Assist teaefief in daily fbutirie arid mariagemeht / 

1. Assist children in- learning and following classroom rules and 
• routines * -^-^^ 

2. Assist children in carryihg out instructions and directions 

3. Assist and direct children in use of fiptenaH .and- equipment 

4. Understand and follow a positive approach in guiding and 
managing child behavior^ . 
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IV. -CL^^M-ptANNrNG AND eRGANlIffTfOT 



The paraprbfessibnal vn.lT issist tfie teacher in planning arid 
orgaHlzing an ^pproprife envirronment and curriculum for young 
liandicapped childroh. 7^^^ 



Assi St. teacher i n mai htairiiflg. a safe environraint 
li Recognize urisafe tSnditi te structural 

elements, furnishings, weither, and landscape 



2* Reeopize tmsafe ^terials arid equlpnierit, actions smd a^ 

3. Remove or^hange/)^^ and/or report^ ns^e^ ndltib^ or^edirect y 

' activity I 
B. _ Assist in planning and/or adapting physical arrarigeinents of the 
^erivirorinent as hei^sary for specific types .of haridi capping 
conditions / 

1. Recognize dfffefenees/similaritie^ of physical arrahg^hts 

needed ' for /handi capped/nonr haSdi capped/ ^pes «f fiandi caps 

_ _ . _ ' . _ : ^ ■ \ _ _ ■ 

2. Recopize necessary adaptations of equijsnerit an 

- Assist in organizing and maintaining organization of inaterials 

' ■ ' ^ ■ l^- : -* ^ ■ 

and eqyipiiient * - 

€• Assist in planning and sdieduling of instructional program 

Assist in long arid short range planning of instructional 

■ -_ - ^ - - - *^ _ _ ' 

prtigram and activities /. 
^ ■ ■ . 

2i Assist in plannirig individualized instructional program for ' 
children, based on the lEP/ARD r^ults ' 

3. Assist in roairitairiirig necessary records and files 

4. tesist in preparation of materials arid use of equipment 



V. CiJSSRddM II4STWjCtIdN AND MATERIALS ' 



/^e pfiraprbfesslbiial will assist the teacher ifr d^ily obsei^ation 

'and child fnstruction. The paraprofessional will: " 

r^; — Recbgni ze D^nB aV-deveTbpnient including bilihgual/bi cultural back- 

ground and the possible effects of varioiis hajidicapping .condi.tlbns.' 

in the maobr sicill areas self-help; grp-s ana fine pitors 
language, socio-^tiorial » and cognitive development ' ^ 

Bi fesi St teacher in as^essirent of children and evaluation of • 
'instructional program. r ' ' - « 

■ 1. ObseWei' report ^d/br i^cbrd; child-behavibr 1 

manner - ,. , ~ . - 

2i fesist in cbnpleti bh of various informal assessnjents^ as requested • 

3 . feport behavior and pe?*fornance of chilppn reTative to needs imd 
skill acquisition " t - - 

4. Re0brt information and observations relative tb" assessment and *^ 

^ . *v - ■ ■■ 

evaluation of instructional program i . * 

C. Assist teacher in implementation of daily activities and child-instructlbn 

li Plan and preM*^ f^J* individual or group lessons and activities' : 

as assigned * ^ v • • . - 

■■ ■ ■ ■ ,". • I . -* 

2. Recognize techniques/materials and implentent activities Tor • 
V ^velbpment of" self-help ikills • ' . - 

3. Recogni'ze and/initiate adaptations of instructional materials ^ 
or activities as necessary 

■ . • .■ _ ■ .^^ ' } - . % 

''a. Recognize techniques/materials ahd implement Activities ft^ : - 



language stimulation and ^«velopment 



-7, 

■T >■ 



• V. . oAsSROdM^ INSTRUCTIQN AN^ HftTERfe (l^iit; d. ) 
^ i nsf Re activities 



6;. {^cognize ^cnniques/niateriais and infTajeTiT^etivitier-f^ — 
incfiasin^^lT-esteOT an^ cf^ati ve e^spressiqn ' ^ 

7. Recognize tichn1qyes/ma^ and iraplan^nt activities for • . 
pi^acaderaic and academic areas, as appropriate * 



r ■ - 
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. .^APPENDIX C 
HORKSESSION TOPICS 



ir.- 



A 



■/. _ 

J 



"0 . 



J(0RKSESSieN TOPIGS 



Ps ai part of' Alternatives for Parapro^ Training ^CWT)V an Inr j ' *. 

service training grant supported by^Bareau .of Hucation for the Band^ . 
a series of training sessions have.bben -dgveloped and conducted; Be^se. 
tfie Tesponsibil iti€§ ah# training heeife Of teachers va?y >at different sites* \^ 
selecti on of sped fic traij^ing sessions- to^meet the heeds of thoSe who mtk * • 
w'th yoimg handicapped children is based m indivi^ualfslte tfaihihg h^^^ 
surveys.' " ^r-^.... . . j . ■ : ■ ■ - n ■ . • 

The following titles and.jsuninarjr descriptions pr-ovide an overviesrof ; 
sessions devetoped" to date. ' • ' o ^ - - 

' ■ ' S ■ ■• " ' ■■ ■ ■ ' ■ ■ • ■ V ^ - ' • o ..- _ • '- ■ ' - - 

\ 1. WHAT IS Pi WmWl {effects Of ^^isabilitiei; sineral ways to use 

\ and adapt e^ipnient and m^erialiti- special/ equipm^t) . : ; . ' .-i 

. 2. TOl W OF MAINSTREA^^ l^aily. ,w&utihesV jctivi^tieSi. 
• for' easier feagenenti observing >and .infonaal leamir^) = - 



3. TEACHE16 AND ^SiSTAIfTS HORKINS TeSETHE^^^ 

- iiiproving-ccBinimic^^ requirements, procedures afid 'duties J~: 



4. -PLMWING AND SdiEDULINS (daily and weekly plahrdhg^ for general - 
actlvitis^ swall group and indi VI indivitiuai 
pf^faBSrihg foH*^e handiwpped) - 



5. eS.R«UNITY RKOURCE§ -Kinding and /using conmuni^ resoure^| infor^*Spn 
' on s^^ and national resoerces for information and services; legal^ 
Hgfite to^ 



6i f ARENTJNVOty^ENT («t^yi"^how an^ whferi to involve*parents; resources, 
for parents of ^ handi capped chi^ld refi j coiirouni cati ng wi th - parent; - ' 
' J deas for parent bulletin ^boards) 

i ■ 

7^ UNDERSTANDING OF H/WDieAPPED^GHItD^ (parental reactions. 

5 and -feelings; fugc>astions for working wi^ 
? prints; inforroati on referral sources) . 



ERIC 




% (KjfWNICATING WITH CHItDREN (cpinunicatfng rules and instructions ; 
use of sojita^^ laniuage jto develop cobperatTt.i and self-esteem in 
-. young c^iildren) ? 

■- ■ . . • . ' - ■ ». - - * . _ ^ . _ 
■ y — : • • - --■ " --; _ • 



9. ^SAFETY PRECAirridNS (preventiiDn of accidents, Intiqor and outdoor; 
^ ' "^"adapting the»envirtVm^^ of- handicaps) 

19. eHILDREN ftNff:HEALW^^ problems; 
immediate isolation and care maintaining records) 

>, ^ ■ , ' . 

il; EHERGENeY eHItD AiB (how to fiandle" emergencies until help arriv^) 



12* ADAPTING CLASSROOMS FOR THE HANDKIAEPE^^pTanning and arrarigihg 
the classroom; ea>jr±b-^n¥1ce of furnitare^* equipment 
^ ^^^nd^materialst''^ ' _ 

* 13. BEHAViSr. PROBl^HS (prevention of behavior problems; management Of 
pTObl ems which occur) . ^ 



— 



14. INFArrr CARE "^^^ and basic care of xHildrfenninder thfe age 
of 12 months; feeding cares/and stimulatibn activities) 

15. THE TODDLER (what to, expect of children under the age^ 
observing for possible problems; wh&t adults can do to help) A 

' ^ ' ■■ y i ^ - . ' 

^Ife^^^^^p'^f^i^^ 3 to ^6 year cilds; screening 

:>and referring for possible problems; rbtttines and activities) 

17. TOE^ELEMENTARY YEARS --(physical s eirotiprikl ^ and learning changes of - 
. 'the 5 to 18 year oTd; observing arid fefe^^^ for prdbletis; ^ ' 

: Tndivi dualizing for the handicapped child) ' . . - 

~ '' ' ~ ': ~ ~' 

18. IDENTIFYING CHILDREN IN NEED OF REFERRAL (frow , to obs^rs^ for possible 
problems; suggestions for referral, folloW-ui^^classrodtn adaptations) ^ 



19. INFArrrS_ WITH SPECIAL NEEDS (recognizing problems of infants; 5 
referral and special care; stimulation activities for home and 
- center programs) - ^ 



i»<5 



20; USING MATERIALS AND. EQUiPHENT (Row to use commercTal naterials 
, . fo*" i ff^i vi dual ized 1 earni ng ; adapting for di f f erent ages and 
*'--''ieaps; special equipment) ■ 



21. 



MAKING AND USING tEARNlNS HATERIAL5r(Row to make inexpensive 
manipulatives arid other learning materials; specialized needs of 
the ^haridtcapped child) ^ 



22, 



USING MATERIALS WITR^EeiAt-eRfp?ENU for 
sHlls/cpj)fepts--tfeW^ discussing attributes 

-of-^rious materials; presenting materials to handicapped children; 
organizing materials according to level of difficulty) 



23. LISTENING T0 LEARN (how children learrr through hearing; sequences ^ 
of auditory learning; recognizing problems of hearing; activities 
to develop. listening skills) • 

24. iKbmm Te LE^: AND UAWilHG to TALK (development of speech and 

• language; identifying problems; working with the child with speech 
and language problems in -the classttibm) 

25. LANGUA^ DEVELOPMENT THpUGH STORYTELLING (selection and use Of books 
for language development; individual vs. group storytelling; question- 
ing) ■ 



26. SELF-HELP SKILLS (steps- in teacfiing self-help skills such as .toilet- 
.ingi washirigs eating and dressing) • ' « . 

27. MdVBCliT M LEARNING (hbW diildren learn through body movement; 
sequences of motor learnirig; ideriti^ng motor problems; indoor and 
outdoor activities for motor development and eye-hand coordination) 

'■ ■ — ^ v-^ — " 

28. PlAYGROUND AND dUTDdOR ACTIVITIES (kail and large group outdoor, 
activities adapting physical activities for the handicapped child) 

J ■ ■ ■ ■ ^ . : , ; 

29. EiiHANeiNr SELF-ESTEEM THROUGH PUPPETS AND DRAMA ^creative ways to 
stimulate language and self expression; development and e)^ression 
of feelings; making and using puppets) 



ERIC 



39. ARTS AND ERAFTS Fp THE RANDieAPPEBr (ien^ IpproacheS to learningi 
adapting and managing arts and crafts activities for th^Jmritiiiapffed) 



3i^S€I€RCET0R THE PRESGHOeb (aclivities^ inateHals and ideas for the 
science_learnihg center; learning through concrete experiences and 
* discovery) 



32. Hearing PROBLEMS {indicators of hearing problems; types of impairment; . 
special therapy, training, arid classroom adaptations) 



( 




DESCRIPTidN df^lfntRFACE BFnCEN ^ _ 

COMPETENCIES AND RELATED TRAINING SESSION TOPICS 



In tiie following secti on identified conqpetencles are listed In cori|unct16n 
vn th the speeli^le training sessions V^leh address eacH coii)p«tiney Irea^ 
in soine cases the training sessions cover more than one cdnpeten^ area 
and conseqtiehtly a re li sted twicer In addition to training sessions 
alreadly developed, sessions projected fbr development are also listed. 




POSITION ORIENTATION 




The pafaprofesslonal wifl recognize basic roles/resjjonsibilities of 
the instructional aide within the context of the employment position^ 
the pareprbfesiional will: 

A/ Understand the eduCitionat^^>c|i Of the enploying school/ 



' confidentiali^ of infonnation, and rights of par^^ 

5. Undet^.tand fedi^li state, »id local, regulations and^olicy 
regarding handicapped children including^ but not limited to 
awareness of the legal requirements of PL 94-142 and Section 504 
and' awareness of cbmmuhi-^ resources 

E. Understarid his/her- responsibilities in recognizing and developing 
his/her abilities^ in the. following- competency areas or other needs 
-for additional professional assistance or training 

- *, * 

Rel ated Trai ni ng Sessi ons ' . 

teacSei^ and Ass istOTts together 
To Be Developed 

Legal Aspects and Confidentiality 

Training directly related to the local site policies or ©nplbyment 
practices (A* B* and parts of I>, and E) is considered 1 
responsibility of the local agency. 



IKTERPERSONAt RELATIONS . 

■ ■ -. . ■ • ■ 

Tfie paraprofessional will retogm'zg the responsibilities and duties 

Li .7- 1 __j _ . _ _•_ _ _ __ _'' 

Of the assisting role and will recognize and maintain positive inter 

personal relationships with the children, parents^ teacher, and 

supe»^iSQr:y/stippbrt personnel . The pafaprpfessional will? 

A. Maintain s cooperative relationship with teacher and other ' 
classrootn perssnneV 

— ^ - . . - ' ■ 

1. feroghize teacher-aide, rcle ill assis^^ 
out classroom duties and responsibilities 

2. Recognize duties and responsibilities of teacher (and other 
adultsj in the classroom* 

. 3.:, Independently cen^lete assigned duties and respbhsibilites 

4.. Initiafe own activities and ccinnrunicate personal needs for 
pi arifi cation of duties^ instruction fnd/or training 

Bi Establ i sh and mai ntai n attent 1 pn , raoti vatidn , and - rapport i th 
handicapped chiTdjren 

Ti Becbgnize^fndividual cKara^ needs and rights, of 

each chiWi incltiding cultural /language differences 

. : - ■ ■ -'^^ 

2. GpiiBfflfljicate with and respond to children in a positive^ non- 
threatening manner' 

3. C^ramicate e^^ecHtions clearly and provide appropriate 
ve^l and non-vertal feedback - 

Gi BtablisfijMd mintein r^pi^ 

handicapped diildr*en y 

T. Recognize .iiaportance and rights ©f^parent^)/guardianSi 

/ ifeluding 

■,/ process 

2. Recognize own role in relation to parent(s)/guardians 

/ ' 3.^ COTBRinidate wi^ ^reht(s)/guardians within firework of 
asilstant-role'in a positive, non-threatening DBtnner 



0. Maintain cooperative w^^^ relationship with s^ipervlsory/ 
PP /1rte<i^enn-ce5 personnel / 

1i Recoariize appropriate 

2i Recognize appropH of infptroation 

3. Recognize ORn role in relation to supennsory/supporE/ 
• . relate services personnel v \ 



4. . |^jp»pnd to am! i^^^^ 

?uppor^/re1atediservi^ pe 



5. Onderst^d responsibil itieT in relation to rilated sjervices 
(ph^icaj ^ speech i oCeupdtiohaV ^erapies) 



Related training Sessions 

Teachers and tei:istants ITjgetfter 

What Is a handicap? ' • ~ . 

"nie Art'of ffeihstr^amihg 

COTTOinicatihg iirith (Si^ 

B^avior Problems j 

Barent Ihvolveront . . . 

Uhdirs^andihg Parents of Handicapped Ghildren 

Coimminity i^ource^ 
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Ill; BASIC QilLB eAf£ fflJD HANAGBCNT 

• The pafaprofesslonal will assist the teacfier in providing basie routine , 

■ ■ ' ■ ■ . ; _ _ _■■ \ ' t ■ ■ 

* and emergency Realtfi care and basic classroom behavior management, the 

paraprofessional will: v 

A. Assist teacher J n attending to daily health a 

children • , • , - 

1. DOTonstrate^awareneSs .ahd^kill in providing routine health * 
; ; care and attending to physical fteeds of children (See also V-C) : 

2. temori^trate/awarehess of health/physical factor^ relating to 
specie handicapping cbTiditiohs ^ . . 

3. Observe ^ and report ft^tors related to and affecting health 
and physl 1 coh8itiortS-of children 

4. Provide specialized care related tbjpecific health factors 

• . and conditions of handicapped children as directed . , / 

•\ B. Understand routine c^ild aid and emergency care procedures ' 

1. Know appropriate procedures for rotehe^ll a aid and 

cares ihcltidfng'lotation pf supplies and emergency Assistance 

2. ^Provide apprbpria^ child^aid and/br emergenor^ c^ and complete 
• required reporting, as necessaiy 

C. tesist teaser in daily- routine and nanagement 

li Assist children in learning and-fbllbwing classrbbm rules and 
routines 

- * * - . 

2. Assist children in carrsn'ng but instructions and directions 

3. jfesist and direct children in use -of naterials and equipment 

4T--4Jnders^dr:^-f^l4ow-a^pbs- in guid 4ng-^nd— ... ' 

managing child behawor 

Elated training Sesslb^ ; - ' • v 

(Sildren ^^d Health 

Identi^ing.Ojildren in Seed of Referral 

toeJ^enqy Ehild ' y , ' / 

Plaifiing and Sdieduling , • ' L ' 




' 'Z ihe/parapiT3i^ssTOna1 wi^^ in planning and: organ? ring . 

an appropriate jenvlroranent and curnculyni for young handieapped dill^rehi 
The paraprofessional^will: 
ifes«t teacher; in feintain^ 



\- 



1 . ^cogni z'e unsafe Wndi t1 ens -wi th regard to structural el snents , , 
* fumishingss Weat&fi and la^ • ' ' 

■ ;:.-V .. ' ;* ■ \ ' ' \ ■ \ - - - 1- ■■ 

2. Reoignlze unsafe HBlwrlali and equipraent^ actions and activlti^- . 

' :. \ ■» ■ .. ' \" ■: , ■ . J- _ ' ; . 

3i RerooveVor^ange ahd/^r repb unsafe iSnditioris or redirect : 
actlvi^ / • '-. 

tesist in planni^^ ja-rangeiaents-^f the 

environment as neces^ry ^or specific ti^^^ of liandieappiiig:^c6hdit|oi^^ 

1. i^ognize dii^tences/sinrila^^^ of physical irrangemehts 
' f h^ded for haadicapped/hon-handicap^^ 

.- ■ •■. - . ' * - , ^ ' ' - ' • ' 

. 2i Itecqgnize necessary adaptations of eq^^ 

3. Assist in organizing and naintaining organization V 
and equipment " _ - ' 

* . ' ■ ' ■ 

C." Assist in ptannin^and scheduling of ir^tructional progrm^ 



1 



1. fesist^in long and short range planning Of ihstructional progran 
. and activities » ~ 



2- Assist^in planning ijidividuallzed instructional program for 
children, hased oh the, lEP/ARD results 

31 Assist in maintaining -necessao' records^ and - 

4. fesist.ih preparation of materials ahH use of aiuipmeht 



tihihq Sessions 



Safely Precautions 

Adapting €lassreonE for the Handt capped' 
banning and Scheduling . V 

to ^ tte\^loped ' - 

ihdiyi dualized Plans and Assessment • 



- The paraprofesSTonal will assist the tiacher in .daily observatibn 
aitd child instruction. The paraprpfessibnal wi^U . ' ^ 

Ai Recognise npniBl de^lopnent including bilingual ^ieultuiral tefc^ 
ground and the possible effects of various handicapptnsrond^ 
in the major skill areas ifff self-help, gross and fine motor, 

; language g socio-emotional , $nd cognitive d ' 

B. Assist teacher rft: assessment of ehi Idren- and evaluation 5f . - * 
. instroetional progrt^ - : 

1. Observe, report and/or record child-behavior in a.systei«iic 
: manner • - . ^ j ' 

. ^ 2. ifesist in completion of various inV(?rml ass^s^ 
requested' ■- . 

3. fepbrt behayioi; and perfonnance of children r'elative to needs - 
and skill acquisition . . 

_ - ' ' 

4. fepbrt Infom^tionjind^obserTOti^^^ 

esval uati on of instrucB«nal program. ' 

Assist. teati^ in iii^ileraentaticiri of daily activities- and ^ild- 
instructien * - . / . * 

■ ■ ■ ■ ■ . 

1. . Plan and prepare for individual or group lessons and act1>rft1e^ 
as tassighed - ' 
■ - > '• - ^^"^ ■ ■ ' ■ 

2. Rec^ize te^n^es/matenals. and i^^ 
development of seif-help skills^ 

3. Recbspnize and^initiate adaptations of instnictional ^l^rials ; 
or a^ vities .as liiecessary 

4^ Rec^lze te^iques/fflateHals and in^^ 
5^ langt^e stimulaticSi ^d develbj^ 



5. Recognize todmi^ues/raate 

': jrossf^d -^ine jnq^^^ including outside rs well as 

fwSide activities ' : , 

6. R^^^ize techniqaes/^temls and< icqiiement activiii fbr 
iitcre|^Hg s&lf^tee^ 

7i fero^ig e t e^iqq^^teriaTs and injll^nt activities ^r 
> pre-acadenric jwd ia'cademic areas, as ai^ ' 



1 eOHPETENeiB AND SESSION T0PISS . 

• ; _.' ""'^ . ' I . ■ ' i 

; ; het^. \ • In2^s«j^^^«$eSi th^ Address rore than one cbliipetenQr ; 

and tfer^f ore artti lifted , , ' 

i SEsildN TOPIC .' - ; * - COMPETENCY 

TEACHERS AND A^ISTANTS I / 



' TEACHEK AND ASSIStASfS - > ^ 


n-A ' -'r. 






WHAT tS A HANDICAP? • r 








TBE ARF OF. HMNSTI^AraNS , ' 


■ — . - ; 1 

■ n-B ^ . . : 


BBttVIGR PJ^QI^ . "~ - 


■ m : . ' \ . :^: 

' O i • 

■ ; 1 ■ 


i ■ - 9 
I ■ -•✓^ 

O^lHUNlCATlNe WITH eSlLDREH ■ " 


] ' i " * -•' 

^ . n-B ". y--^ ^ , :..| ■ %^ 


■ , - r. . ^ 
. PARENT INVOtlOTNf : 




V ONDERSf ASDING JWRBn^ OF HANDICAPPED 


. - II^C ■ ' ^ . . ' „ i ■• ■: 


CHILDREN . . 


» 

i" 


CQMHUNm RKOURCES 


II-D ' r • ; 




— — ■ ^'-y^ ' \ - - 


CHILDREI^ AND HEALTH 




IDENTIFYIMS QIILBRER IN NEED 0F REFERRAL 

: ' . " " . . ' • — — 


•iii-A . f : ? 

* • 1 



EMERSENCY CHILD MD ^ Ill-B \ 





III-C 



cewtiHiornNG nith children^ 



ni-c 



iff 



SAFETY -PRECftUnONS 



IV-A 



ADAPTING CLASSROOMS FOR THE HANDICAPPED 



IV-B 



PLANNIK6 AND SCHEDULING 



IV^C 



INFANT^ CAR^. 



y^A 



THE TdDDkER 



V-A 



' THE PRESCHOOLER 



V-A 



\ TH^ aEMENTARY .YEARS 

' ■- ^ _ • _ _ 



V^A 



IDBfiiFYlNG CHILDREN IN '.NEED OF REFERRAL 



V-B 



WITH. SPECIAL NEEDS 



V-B 



HEARING PROBLERS 



V-C 



SEtF-BaP smES^ 



V-C-2 



H^im JATERIAI^ and EIJJIPMENT 



v-e-3 



LJjATERTALS ^- 



• tSINS HATERli^S «im SPESAt CHILKIEN 



V-C-^ 



TAUONG TO J^ARN^^ A^ 



V-C-4 
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